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BASIC PROGRAM INFORMATION

Host Institution: STARTALK Central

Program Title: | At the Souq

Grade(s) of Learners:

L g Arabi
anguage(s) rabic K-2, 3-5, 6-8, 9-12

Grades 9-12 (high school)

Heritage Speakers? | No Non-Heritage Speakers? | Yes
Program Setting: Residential: Non-Residential: X Distance/Online Component: | No
Other (please specify):
Duration: Weeks/Days: Contact Hours: 90
Target Proficiency Level: Target Performance Level(s):
NM ; NM-NH
(by end of program) (during and by end of program)

If your program will enroll learners at different developmental and language proficiency levels, please fill out a separate template for each group.

Curriculum designed by: | Sarah Standish — OneWorld Now!/STARTALK




Email: sarah@oneworldnow.org

STARTALK-endorsed Principles for Effective Teaching and Learning
= Implementing a standards-based and thematically organized curriculum
= Facilitating a learner-centered classroom
= Using target language and providing comprehensible input for instruction
= Integrating culture, content, and language in a world language classroom
= Adapting and using age-appropriate authentic materials
= Conducting performance-based assessment

STAGE 1: What will learners be able to do with what they know by the end of the program?

Program Overview and Theme

In a paragraph, provide a brief overview of your program. What is the theme that will guide standards-based instruction and learning throughout the program?
What will learners experience during the program? What do you hope learners will be able to do after the program ends?

A role play will be the focal point of the camp story: Students imagine that they are part of a group of Arabic students who are extremely excited to have
been selected for a study abroad trip to Cairo, where they will be hosted by Egyptian host families. During their stay, students enroll in an intensive Arabic
program at the American University in Cairo where they study for several hours each morning. In their free time after class, they hang out at the souq with
Egyptian friends. At the souq, they explore the different types of shops and establishments found there, shop for clothing and souvenirs, go to restaurants
and cafes with their Egyptian friends, and help their host families shop for food to cook later. Through their time at the souq, they encounter authentic
cultural products and practices such as music and calligraphy. Students learn to greet Egyptians politely and introduce themselves and others, shop for
Arabic food and clothing at the market, and order at a restaurant. Students also acquire knowledge of some customs and cultural values related to the
linguistic content they are learning. At the end of the program, students realize how far they have come in just a few weeks when they plan for a visit by
their American families to Egypt, when they must introduce them to Egyptian food and clothing.

Learning Targets

Identify the learning targets for your program. First, choose the NCSSFL-ACTFL Global Can-Do Benchmarks that are appropriate to learners’ proficiency
level(s) and your program goals. Then, select program specific NCSSFL-ACTFL Can-Do Statements that reflect the specific content of your program or create
your own. Attention to and balance of the various modes will depend on your program goal(s). A master list of the NCSSFL-ACTFL Global Can-



Do Benchmarks and Can-Do Statements is available at https://startalk.umd.edu/resources/NCSSFL_ACTFLCanDos.pdf. You will then be able to

use LinguaFolio® Online to document the learning targets you've selected.

NCSSFL-ACTFL GLOBAL CAN-DO BENCHMARKS
Be sure to label the mode and proficiency level of each statement.

PROGRAM CAN-DO STATEMENTS
OR NCSSFL-ACTFL CAN-DO STATEMENTS
Number the Can-Do statements here and then transfer to Stage 3.

Interpersonal Communication

Novice Mid: | can communicate on very familiar topics using a variety of
words and phrases that | have practiced and memorized.

Novice High: | can communicate and exchange information about familiar
topics using phrases and simple sentences, sometimes supported by
memorized language. | can usually handle short social interactions in
everyday situations by asking and answering simple questions.

Novice mid: | can present information about myself and some other very
familiar topics using a variety of words, phrases, and memorized
expressions.

Novice High: | can present basic information on familiar topics using
language | have practiced using phrases and simple sentences.

1. |can greet others (friends, host family members, taxi/bus drivers, shop
owners, and waiters).

2. | can introduce myself and others using memorized phrases. | can tell
others my name, where | am from, and that | am a student. | can tell
others my friend’s name, where s/he is from and that s/he is a student. |
can tell others my family members’ names.

3. |can use numbers 1-100 to ask and answer questions about my age.

4. | can use some formulaic phrases for bargaining, such as “very
expensive”.

5. |can order at a restaurant or café and ask for the check.

6. |canrequest items and ask for prices in shops.

7. |can ask and respond to questions about the food and drinks I like and
dislike or want and don’t want.

8. | can ask and respond to questions about the clothing or other common
items found at shops, including what I like, dislike, want and don’t want,
and what colors | prefer.

9. Ican get simple directions to a place in the sougq.

10. | can introduce my host family to one of my friends, or one of my friends
to my host family.

11. | can provide a short description of the kind of clothing item or souvenir |
want to buy.

12. I can tell where in the souq | like to go, eat, and shop.




13.

| can use phrases and simple sentences to present my preferences to
others for food, clothing, and the kind of items | like to buy.

Presentational writing

Novice mid: | can write lists and memorized phrases on familiar topics.

Novice High: | can write short messages and notes on familiar topics related
to everyday life.

14. | can write a shopping list for food, clothing, or souvenirs.

15. | can write a menu and list some ingredients for each food.

16. | can label a map of a souq with the names of some places | go.

17. | can write a short text message to a friend telling them where | am in

the sougq.

Interpretive Listening

Novice mid: | can recognize some familiar words and phrases when | hear
them spoken.

Novice High: | can often understand words, phrases, and simple sentences
related to everyday life. | can recognize pieces of information and sometimes
understand the main topic of what is being said.

18.

| can understand someone’s self-introduction.

19.

20.

| can understand routine some questions and statements from
shopkeepers and waiters, such as asking what | would like or telling me
that they don’t have a particular item.

| can sometimes understand the main points of someone’s statements of
wants, likes/dislikes regarding food and clothing.

21. | can follow simple directions to get to a shop at the souq.
Interpretive Reading
Novice mid: | can recognize some letters or characters. | can understand . .
| q ed d4s and oh hen | read 22. | can understand listed prices.
>OMe fearned or memorized words and phrases when f read. 23. | can understand a shopping list for food with items | have practiced or

Novice High: | can understand familiar words, phrases, and sentences within
short and simple texts related to everyday life. | can sometimes understand
the main idea of what | have read.

24.

memorized.
| can understand a shopping list of some clothing items with items | have
practiced or memorized.

25.
26.

| can understand some places labeled on a map of the sougq.
| can understand familiar dishes and ingredients on a menu.




STAGE 2: How will learners demonstrate what they can do with what they know by the end of the program?

Summative Performance Assessment

Describe the major summative performance assessments you will use for each of the three communicative modes. These assessments will provide evidence
that learners have achieved the program learning objectives.

INTERPRETIVE TASK

INTERPERSONAL TASK

PRESENTATIONAL TASK

Learners understand, interpret, and analyze what is
heard, read, or viewed on a variety of topics.

Learners interact and negotiate meaning in spoken, or
written conversations to share information, reactions,
feelings, and opinions.

Learners present information, concepts, and ideas to
inform, explain, persuade, and narrate on a variety of
topics using appropriate media and adapting to various
audiences of listeners, readers, or viewers.

Students will pretend that their American families
are going to come visit them at the end of their
study abroad experience in Egypt. Ahead of their
family’s arrival, students review the menu in
Arabic and select dishes for the dinner, on behalf
of their families. Students also look at a local
fashion magazine or clothing blog and make a list
of the clothing they would like to buy for their
families as gifts before they come.

At the Novice Mid level, students may be able to
recognize a few familiar items. At the Novice High
level, students may be able to understand familiar
words and phrases.

In an unrehearsed role-play, students pretend to
go to the market and purchase some of the items
they listed in their interpretive task. Some
students will play the role of clothing sellers, and
others will play the role of students shopping for
goods. Students will ask sellers what goods they
have, compare prices, bargain for clothing when
appropriate, and ultimately “purchase” the items
they need for their family’s visit. Students will
then switch roles so that those who initially acted
as sellers also have a chance to shop.

On the same visit to the market, students visit a
local restaurant to place a food order, to be
delivered later to their host family’s home.
Students order food for their whole family (based
on the dishes they selected when they read the
menu) from other students who are playing the
role of restaurant workers. Students also give
basic directions for delivery. Students then
switch; those who were playing customers
assume the role of waiters and take orders from
the new “customers.”

In a practiced presentation, students will prepare
their Egyptian host family for a visit by their
American family. Students tell their Egyptian host
families about the gifts each member of their
American family will receive and the foods that
they ordered from the restaurant.

At the Novice Mid level, students may complete
the task using some words, phrases, and
memorized sentences. At the Novice High level,
students may complete the task using some
phrases and simple sentences.




At the Novice Mid level, students may complete
the task using some words, phrases, and
memorized sentences. At the Novice High level,
students may complete the task using some
phrases and simple sentences.

STAGE 3: What will prepare learners to demonstrate what they can do with what they know?

Learning Experiences

In this section, list the major learning experiences and related evidence of learning from the beginning through the end of your unit/program. Complete the first
column with the program Can-Dos developed or identified in Stage 1. In the second column, determine the specific linguistic, cultural, and other subject matter
knowledge and skills that learners will acquire as they work with your program theme. In the third column, indicate the learning experiences that will allow
learners to develop these skills and knowledge so that they can perform the summative tasks identified in Stage 2.

PROGRAM CAN-DO STATEMENTS
NCSSFL-ACTFL CAN-DO STATEMENTS

Learners can ...

Copy these Can-Dos directly from Stage 1,
Column 2. Use one row per Can-Do.

LANGUAGE, CULTURE, CONTENT
Learners need to use ...

List the vocabulary, grammatical structures,
language chunks, cultural knowledge, and content
information that learners need to accomplish the
Can-Dos listed in column 1.

MAJOR LEARNING EXPERIENCES &
EVIDENCE Learners will experience &
demonstrate ...

Describe the key learning
tasks/activities/formative assessments that allow
learners to demonstrate that they can meet the
stated Can-Do.

Interpersonal Speaking

1. |can greet others (friends, host family
members, taxi/bus drivers, shop owners, and
waiters).

cadhadl aSle g aSle aBlall el Sl Slgas s Ml Slal cla s
A daall ¢ pan (Jll s

Hello, welcome, response to welcome, peace be
upon you, response to peace be upon you, how
are you, well, thank God (response to how are

you)

Teacher models greeting students as they walk
into the class; students practice greeting each
other.

Students watch a video of the song ~Sile 23Lu);
students may sing along as well as observe and
imitate appropriate body language.

2. |canintroduce myself and others using
memorized phrases. | can tell others my name,
where | am from, and that | am a student. |
can tell others my friend’s name, where s/he is

fslons) L ¢ gand

ER
A e AL\ Gl U

The teacher assigns students “secret identities”.

These identities include different information for
each student, such as a fake name, age, place of

origin, and place of study. The teacher gives




from and that s/he is a student. | can tell
others my family members’ names.

el ol pe
e Ul
Lpans] (ST el Liadan
dan) A dgand il e o dgand)
My name is, what’s your name?
Nice to meet you
| am a student at school...
Where are you from?
| am from...

My friend’s name is...

My mother’s name is, my father’s name is, my
sister’s name is, my brother’s name is

students tasks, such as “Find three people who go
to the same school as you do.” Students must
question each other in the target language and
find other students from the same school. Once
they have, they introduce them to another
student. For the next task, the teacher asks the
students to find their family members (those who
have the same last name). They then must
introduce their family members to another
classmate. Teachers can use members of famous
families (e.g. the Obamas, the Simpsons) as secret
identities to be sure that the family relationships
are clear.

3.

| can use numbers 1-100 to ask and answer
questions about my age.

e jee oS
20 N 1 o i)
How old are you?
My age is...

Numbers from 1-20

Students imagine that it is the first day of school at
their new Arabic program. Students must figure
out which class to be in based on their ages. The
teacher may assign a fake age to each student to
increase the diversity of ages in the room. The
teacher will also then provide the students with a
sheet of paper listing the different “classes” that
will be formed at their new program, such as a
class for students age 12-14, a class for students
age 15-17, and a class for students age 18-20.
Students must find out the ages of other students
in the room and create a roster for each class.

4.

| can use some formulaic phrases for
bargaining, such as “very expensive”.

Ga el () Gl daa e park ) (e
sl yru (K da

In a continuation of the clothes-shopping role play,
students play out some rudimentary bargaining in
order to obtain the clothes they are looking for at
a good price. “Customers” comment on how
expensive the prices are and ask for a lower price.
“Shopkeepers” try to earn a higher price.




Expensive, cheap, very expensive, it’s not cheap,
better than

Is a cheaper price possible?
This price is very expensive

This is an excellent price

5. |can order at a restaurant or café and ask for @llad (e, 2 1 | Students role-play ordering at a café or restaurant.
the check. AL e el Some students play the roles of waiters and others
play the roles of customers. The customers must
b guaac Gu A\ 25 | order politely and then ask for the check.
lzmis\ Jonis
cluall
100 Y 1 ¢se LY
| want please
The check, please
You want , is that right?
Here you go
The check is for...
Numbers from 1-100
6. |canrequest items and ask for prices in shops. f...¢lie Ja | Students may role-play asking questions about

cgie gl (g2ie
LIS IVIRS
oo
100 ) 1 e pléY)
Do you have...?
| have, | don’t have...

How much is...?

prices. One student plays the role of a shopkeeper
and another the role of a customer. The teacher
should ideally provide the student either with
realia from the target culture or with pictures of
the target culture. The “customer” asks the price
of different items. The “shopkeeper” will provide
the price of items based on a list the teacher has
provided him or her.




The price is...

Numbers from 1-100

7. |can ask and respond to questions about the sl ¥ «aal | Two students work together to plan a meal using
food and drinks | like and dislike or want and 0¥ el the target language. Using a checklist, the
don’t want. students ask each other whether or not they like

B . - s ™ - ANF
glina L oS e 3 ) ‘L“JJL‘j ‘):‘JL‘S ‘95)‘:‘5 ‘M ‘d’i certain dishes and ingredients. At the end, the
P9 omie ) (TS B2 gtudents select several dishes for their meal
Gl slall eaS) g8l cclandl ezlaall caalll ¢ Ladll | together that both of them will enjoy, based on
s csla sl (RS 5\ e 5 ped Gyl 8 50 their stated likes and dislikes.
R Sy ¢Sl 5 g
ol platia) Coulis LE‘);\ Gl
| like, | don’t like
| want, | don’t want
Falafel, kushari, kebob, shawarma, grape leaves,
stuffed zucchini, baba ghanoush, grape leaves,
baklava
Vegetables, meat, chicken, fish, fruit, Arab sweets
American coffee, Arabic / Turkish coffee, tea,
water, juice
Coffee with sugar, without sugar
Other words according to the interests of the
students
8. | can ask and respond to questions about the f..0oma3\ «a3da | The teacher gives some students, who play

clothing or other common items found at
shops, including what items and colors | like,
dislike, want and don’t want, or prefer.

al Y el
f..dlaie da
ol of nl ¥ el o nl

“customers”, a shopping list, either written in
Arabic or using pictures (if students do not know
the Arabic alphabet yet). The teacher gives other
students, who play “shopkeepers” a list of items
they have in their stores. Not all shopping lists and
lists of items in stores are the same, representing a
number of different clothing shops or stands in the
soug. Students must find out which shop has the




3 yan oy gllaty ¢ parad (dat8 co)in (Hlind (Sls 3y 5T
Lol delie (g (Jlie dddas cailaa

vl ik
(91 iy ¢ padl a3 g el 3331 yual ey
e g Mp
Ul cilalaial a5 Hal il
Do you like...?
| like, | don’t like
Do you have...?
| have, | don’t have
| like to wear, | don’t like to wear
| prefer

Skirt, jacket, dress, shoes, hat, shirt, pants, hijab,
hatta / igal (type of headdress), thobe, abaya,
galabiyya

Long, short

Red, blue, yellow, black, white, green, purple, pink,
brown, orange, gray

Other words according to the interests of the
students

items on their list, including with having the
correct color.

In another activity, students work in pairs to plan
the outfits they would like to wear for different
outings. The teacher gives them a list of situations
to plan for, such as a normal day in their program,
an outing to a fancy restaurant, and a visit to a
mosque. Students plan the outfits that they will
wear.

9.

| can get simple directions to a place in the
soug.

¢ o Gy da o gie
\thducﬁ\jéducwm‘éy\w)ﬂ\du‘éﬂ\
wﬁg66@6?@5wsws)\3;6jw\jd\jﬂ\é}u

Al 1) saa 3\ el | aad)

e lal) )\ Ol ) 150 A1\
Al Y Lag edaall dyg) 3

(ot B colal el

D v

The teacher clears space between the desks or
tables in the classroom. The teacher places
pictures of different places, such as a mosque or
vegetable market, around the room. The teacher
also labels the corridors between desks with the
names of streets. Working in pairs, students ask
each other for directions to different locations.
They must follow the directions they are given and
see if they end up at the right place.

The teacher gives students maps, either authentic
or modified. Working in pairs, students practice




Excuse me, do you know where is? giving each other directions. Students pretend
they are starting at a certain spot on the map and
one student must ask for directions to another
location. The other student directs him or her; the
student who is receiving the directions must trace
the route on the map to demonstrate that he/she
Go straight understands.

Turn left / turn right at (the corner, the shop, etc.)

The market, clothing shop, clothing market, fruit
shop, vegetables shop, fruit and vegetables
market, butcher, mosque, church, restaurant, café,
convenience store

On street

Beside, in front of, close to

10. | can introduce my host family to one of my el (a3 | As a corollary to the activity in which students
friends, or one of my friends to my host family. have a “secret identity” and must find their
) classmates and members of their family, students
sl (13 | present the “classmates” and “family members” to
L) (ol 028 the rest of the class and introduce them.

_“Lg.a.u:‘ “:rﬁgdm FRYY

daudh ¢ AT 1a Students also receive pictures representing
~ | families from the target culture. Students pretend
clgal (2o | hat this is their host family; they give each a name

This is my friend, his / her name is... and present them to a classmate.
This is my father, his name is...

This is my mother, her name is...
This is my brother, his name is...

This is my sister, her name is...

11. | can provide a short description of the kind of 3,0 | Students play a kind of “bingo” with souvenir
clothing item or souvenir | want to buy. A ¢ e Ly (S0 5y ha o IS desires. Students receive a “bingo board” with
. different kinds of souvenirs listed down one side
Alle | Je dliaa \ daas 8 i\ sa 608\ oS | gnd adjectives to describe them listed across the
e\ ey top. Students go around the room and each say a
Ul oLaia ) ol Al s souvenir they would like, coupled with an
adjective. For example, if one student says, “I




| want...

A souvenir, a painting / piece of art, a picture of (a
place), a scarf, a box, jewelry

Big, small, beautiful, expensive, cheap

Other words according to the interests of the
students

want a beautiful picture” of a mosque, students
cross out the box at the intersection of “picture”
and beautiful. Students ‘win” when they get an
entire row crossed out.

12. I can tell where in the souq | like to go, eat,
and shop.

RS
sl
\ Jbad Jae 4S8 Jae ¢ paBlall (3 sus | puBlall e 63 sl
AllE) ¢ gl cprlan At canuia ) 3a ¢ Jladll g 4SI sl (3 gas
I like...
| go to...

The market, clothing shop, clothing market, fruit
shop, vegetables shop, fruit and vegetables
market, butcher, mosque, church, restaurant, café,
convenience store

Students prepare a short presentation for new
tourists about the souq. They present pictures and
use several sentences to tell some of the places
they like to go, eat, and shop in the souq.

13. | can use phrases and simple sentences to
present my preferences to others for food,

clothing, and the kind of items | like to buy.

3 yat oy gllaty ¢ parad (datd co)in (Hlind (Sla 3y 5T
Al delae ey Jae ddas claa

mad oy gla
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e cola gl A8 5\ L e b ed A, jal 5 5g

Students create an “about me” pamphlet with
pictures of some of their likes and dislikes and
present it to the other students in class.

Students play an authentic video featuring
interviews with shoppers and shopkeepers in a
Cairo souq. Students pretend to be the shoppers
and shopkeepers who are being interviewed and
create their own monologues about what they
want. The teacher plays the video with the sound
off while students take on the role of different
people in the video.




BN Sl s
Ul alaia) calii 5 Al cillS
| like to wear, | don’t like to wear
| prefer

Skirt, jacket, dress, shoes, hat, shirt, pants, hijab,
hatta / igal (type of headdress), thobe, abaya,
galabiyya

Long, short

Red, blue, yellow, black, white, green, purple, pink,
brown, orange, gray

| like to eat / drink, | don’t like to eat /drink

Falafel, kushari, kebob, shawarma, grape leaves,
stuffed zucchini, baba ghanoush, grape leaves,
baklava

Vegetables, meat, chicken, fish, fruit, Arab sweets

American coffee, Arabic / Turkish coffee, tea,
water, juice

Coffee with sugar, without sugar

Other words according to the interests of the
students

Presentational Writing

14. | can write a shopping list for food, clothing, or
souvenirs.

s ) i gyl i yon
s ‘&; diale ‘CL:’I:} ‘(O\SA)(J.AJ‘}AA da gl SN

3 yUas oy gllaty ¢ parad (daid ceia (jlid (uSla 63 43
Lol delie (gl (Jle dddas calaa

ol platia) Coulis LE‘);‘ Gl

Knowledge of the Arabic alphabet

After planning a meal with a fellow student in a
previously mentioned activity, students write a
shopping list for the foods they need to buy to

make that meal.

In another activity, students imagine that it is their
last week in Egypt. They make a shopping list of
the clothing and other souvenir items they would
like to buy to bring back to their families.




A souvenir, a painting / piece of art, a picture of (a
place), a scarf, a box, jewelry

Skirt, jacket, dress, shoes, hat, shirt, pants, hijab,
hatta / igal (type of headdress), thobe, abaya,
galabiyya

Vegetables, meat, chicken, fish, fruit, Arab sweets

Other words according to the interests of the
students

15. | can write a menu and list some ingredients
for each food.

B pal) g pal) 46 yu
(osina Lus S i (355 ba y s () g 548 chpana (JiDNS
350 (uae 4y ) 5l oz i Ll ¢ ulallay
iyl 4S) b lams czlad caal ¢ jlad
smac cele gL A 5\ Ay e b 5e A jal b 5¢d
R 3 Sl s 3
Ul alaia) Calii 5 AT S
Knowledge of the Arabic alphabet

Falafel, kushari, kebob, shawarma, grape leaves,
stuffed zucchini, baba ghanoush, grape leaves,
baklava

Vegetables, meat, chicken, fish, fruit, Arab sweets

American coffee, Arabic / Turkish coffee, tea,
water, juice

Coffee with sugar, without sugar

Other words according to the interests of the
students

After planning a meal with a classmate, students
work in pairs to write a menu for the meal. They
list the dishes they will make and some of the
ingredients for each.

In another activity, students work in small groups
to create a menu for a restaurant they would like
to open in the soug. They list on the menu as
many ingredients as they can for each dish.

16. | can label a map of a souq with the names of
some places | go.

2y g el 4 yxa

\)L.b';dMM.S\}éndu»gM\é}m\u»gM\duséﬂ\
A ¢ gia cazdaa canime ¢ )3 gliadll g 4S) gl (§ su

The teacher removes the words from an authentic
or semi-authentic map. The teacher writes
numbers on various places on the map and
provides a set of pictures of authentic places from
the target culture (a café, a restaurant, etc.). The




Knowledge of the Arabic alphabet

The market, clothing shop, clothing market, fruit
shop, vegetables shop, fruit and vegetables
market, butcher, mosque, church, restaurant, café,
convenience store

teacher labels each picture with a number.
Students must then label the map in Arabic with
each location in its correct place.

17. | can write a short text message to a friend
telling them where | am in the souq.

WP PRI ETI
el oyl
gt Ul

\thducﬁ\jéducwm‘éy\wm‘du‘éﬂ\
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eSS
Knowledge of the Arabic alphabet
Where are you?
am at...

The market, clothing shop, clothing market, fruit
shop, vegetables shop, fruit and vegetables
market, butcher, mosque, church, restaurant, café,
convenience store

On street

Close to...

Students will use an authentic or semi-authentic
map. The students spin a top or a penny on the
map; where ever it falls is the place they are
located. They must write a “text message” to a
friend telling him or her where they are, either on
paper or using an educational platform such as
Edmodo.

Interpretive listening

18. | can understand someone’s self-introduction.

e
i Ul
oA e AU | Gl U

My name is...

Students watch clips from Al-Jazeera Children’s
Channel shows such as sa¢ll Jiki in which real
Arab children introduce themselves. After
listening, students demonstrate understanding by
designing an ID card for the students whose videos
they watched.




My age is...
| am from...

| am a student at school.

19. | can understand some routine questions and
statements from shopkeepers and waiters,
such as asking what | would like or telling me
that they don’t have a particular item.

Slgs 5 Slal
fopu i\ 2 ke
flomun\ 2 ide
cbaie Gl ddul | Caul
oo
Welcome
What would you like?
Do you want...?
I’'m sorry, we don’t have...

The price is...

Students hear questions and statements as part of
role-plays shopping for clothes or food or ordering
at restaurants. Students may demonstrate
understanding by checking off items on a sheet
showing what items a store has and doesn’t have
in stock, for example.

Students watch a clip from the Al-Jazeera program
B sl A s (for example (el (e dilaias (3 g 44 5a
5_aldll 3 ,Z) and try to extract some information
about what goods different shopkeepers are
selling and some information about prices where
relevant.

20. | can sometimes understand the main points
of someone’s statements of wants,
likes/dislikes regarding food and clothing.
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Students listen to presentations by other students
in which they discuss their preferences; they
demonstrate understanding by recording the
information they hear in some way, such as by
filling out a chart tracking the likes and dislikes of
their classmates.

Students watch clips from Al-Jazeera Children’s
Channel shows such as sagll ikl in which Arab
children introduce themselves and name some of
their likes and dislikes.
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| like to wear, | don’t like to wear
| prefer

Skirt, jacket, dress, shoes, hat, shirt, pants, hijab,
hatta / igal (type of headdress), thobe, abaya,
galabiyya

Long, short

Red, blue, yellow, black, white, green, purple, pink,
brown, orange, gray

| like to eat / drink, | don’t like to eat /drink

Falafel, kushari, kebob, shawarma, grape leaves,
stuffed zucchini, baba ghanoush, grape leaves,
baklava

Vegetables, meat, chicken, fish, fruit, Arab sweets

American coffee, Arabic / Turkish coffee, tea,
water, juice

Coffee with sugar, without sugar

Other words according to the interests of the
students

21. | can follow simple directions to get to a shop
at the souq.
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Go straight
Turn left / turn right at (the corner, the shop, etc.)
On__ street

Beside, in front of, close to

Students receive an authentic or semi-authentic
map with landmarks noted on it. The teacher
pretends to be a tour guide giving a tour of this
area of the city, including the souq. The teacher
narrates the tour’s progress, giving directions and
noting nearby landmarks. Students trace their
progress on the map using a colored pencil to
demonstrate their understanding.

Students receive an authentic or semi-authentic
map with landmarks noted on it. The teacher pre-
records or reads a set of directions from one place
to another in the souq; students trace a path on




the map using a colored pencil to show their
understanding.

Interpretive reading

22. | can understand listed prices.
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Arabic and Indic-Arabic numerals

Students create fruit and vegetable stands using
pictures of fruits and vegetables and label them
with prices per kilo. The teacher gives the students
fake Egyptian currency, printed on paper.
Students practice purchasing kilos of fruits and
vegetables from each other and paying with the
right amount of Egyptian currency.

23. | can understand a shopping list for food with
items | have practiced or memorized.

B pal) Cig ) 46 yu
(oine L oS ccie (85 ela g LSl o5 S dpand (DU
5 53y mie g 5 e st Ul cpuballay
iyl 4S) b lams czlad caal « jlad
smas celo cgLE A 5\ Ay e b 5e A jal b 5¢d
R 3 Sl s 3
Ul alaia) Calii 5 AT S
Knowledge of the Arabic alphabet

Falafel, kushari, kebob, shawarma, grape leaves,
stuffed zucchini, baba ghanoush, grape leaves,
baklava

Vegetables, meat, chicken, fish, fruit, Arab sweets

American coffee, Arabic / Turkish coffee, tea,
water, juice

Coffee with sugar, without sugar

Other words according to the interests of the
students

Students read a shopping list for food and use it as
the basis for a shopping activity in which they must
purchase certain items at the souq in order to
cook dinner with their host family that night.




24. | can understand a shopping list of some
clothing items with items | have practiced or
memorized.
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Knowledge of the Arabic alphabet

Skirt, jacket, dress, shoes, hat, shirt, pants, hijab,
hatta / igal (type of headdress), thobe, abaya,
galabiyya

Other words according to the interests of the
students

Students review a shopping list for clothing for a
certain event and use it as the basis for a
simulated shopping trip to the sougq.

25. | can understand some places labeled on a
map of the sougq.
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Knowledge of the Arabic alphabet

The market, clothing shop, clothing market, fruit
shop, vegetables shop, fruit and vegetables
market, butcher, mosque, church, restaurant, café,
convenience store, street

Students look at an authentic or semi-authentic
map with places labeled on it; they match these
places to authentic images from the target culture.

26. | can understand familiar dishes and
ingredients on a menu.
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Knowledge of the Arabic alphabet

Students look at an authentic or semi-authentic
menu and select dishes they would like to order.
They make a list of these items in a simulated
online take-out order form, or report them
verbally to another student acting as “waiter”.

Students look at an authentic or semi-authentic
menu and select dishes to order on behalf of a
group, taking into account the dietary restrictions
and preferences of their friends or family when
ordering. They make a list of these items in a
simulated online take-out order form, or report




Falafel, kushari, kebob, shawarma, grape leaves,
stuffed zucchini, baba ghanoush, grape leaves,
baklava

Vegetables, meat, chicken, fish, fruit, Arab sweets

American coffee, Arabic / Turkish coffee, tea,
water, juice

Coffee with sugar, without sugar

Other words according to the interests of the
students

them verbally to another student acting as
“waiter”.

Materials & Other Resources

Describe the primary resources that you plan to use for the program. Be specific so that these resources can be shared with other programs.

Maps of areas of Cairo in Arabic:

https://schritte.wordpress.com/2009/02/09/%D8%AE%D8%B1%D8%A7%D8%A6%D8%B7-%D8%A3%D8%AD%DI%8A%D8%A7%D8%A1-

%D9%85%D8%AD%D8%A7%D9%81%D8%B8%D8%A9-%D8%A7%D9%84%D9%82%D8%A7%D9%87%D8%B1%D8%A9/

Song: aSile 3Ll https://www.youtube.com/watch?v=fz6Mgy02ZaQ

Song: 45 58 https://www.youtube.com/watch?v=SIUOCdKT-0s

Some photos from Cairo:

https://www.flickr.com/photos/benandgab/29149681950/

https://www.flickr.com/photos/acaaron816/3296630255/

https://www.flickr.com/photos/bracketing life/4540669339/
https://www.flickr.com/photos/kmacelwee/125538531/
https://www.flickr.com/photos/davidstanleytravel/8591305052/
https://www.flickr.com/photos/dungodung/2715600222/
https://www.flickr.com/photos/31216636@N00/2901599095/
https://www.flickr.com/photos/jkannenberg/4671956027/
https://www.flickr.com/photos/43423301@N07/4000502327/




https://www.flickr.com/photos/thbecker/231671309/
https://www.flickr.com/photos/xiquinho/3425238957/
https://www.flickr.com/photos/alexandremarchand/5312898162/
https://www.flickr.com/photos/jkannenberg/4671956027/
https://www.flickr.com/photos/keatl/2428138895/
https://www.flickr.com/photos/nidduifardamha/6788513197/

https://www.flickr.com/photos/pan chaoyue/17245784045/
https://www.flickr.com/photos/hewy/8867339685/
https://www.flickr.com/photos/kdixon/2297328831/

Menus:

i JS azkae: http://menuegypt.com/Akl-Baity

33 sl (s andas; hittp://menuegypt.com/Hasaan-Abo-shagra

Camdigall | Jin anlas; http://menuegypt.com/Pizza-EIMohandessin
From al-Jazeera Children’s Channel: sagall Juikl

https://www.youtube.com/watch?v=BlijxgCcgkyo
Video: s_alall & by ) 32l aS) 5l g jladdl (§ g A4 a0

https://www.youtube.com/watch?v=jgK9j-HTauQ
Video: Jhill ve (e ol S 5 5alall Jans s Asiall (3 gas (8 GuDlall lad

https://www.youtube.com/watch?v=zUhvVT04RVY

Video: s_alll 8 5 (el (e Adhies (3 g A 5

https://www.youtube.com/watch?v=a4DdNorBosg

Video: B)AUS\ @\};4 Lf 4“.3'5' ad é}u "y ~.~ 1 @AJ"

https://www.youtube.com/watch?v=cb8TkogRVT

Fashion sites with pictures, words in Arabic:

https://www.fatakat-a.com/category/veiled-fashion




http://fustany.com/ar/%D9%85%D9%88%D8%B6%D8%A9/%D8%B5%D9%8A%D8%AD%D8%A7%D8%AA-
%D8%A7%D9%84%D9%85%D9%88%D8%B6%D8%A9

Daily Schedule

Describe the typical daily schedule for a participant. Consider how to create a program day that creates a blend of different types of activities and learning
experiences throughout the day.

TIME FRAME ACTIVITY




